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history of philosophy was widely read among the Harvard
Unitarians, many of whom became Transcendentalists.

Thus, by the time Horace Mann entered the scene in 1837 as
the first Secretary of the newly created Massachusetts Board
of Education, the groundwork had been thoroughly done by
the Owenites, Unitarians, and Hegelians. Mann, a talented
lawyer legislator, was chosen by the Harvard-Unitarian elite
to bring educational statism to Massachusetts because he had
demonstrated that when it came to legislation, he could give
the liberals whatever they wanted. They had enormous confi-
dence in him and he never disappointed them.

If any single person can claim credit for changing America’s
social, academic, and ultimately political direction from a
libertarian to a statist one, the credit must go to Horace Mann,
for it was Mann who was able to overcome the considerable
opposition to statism, while others could not. The key to
Mann’s success was in his peculiar sense of mission, combined
with his practical political experience as a legislator, and the
strong financial, cultural, and social backing of the Harvard-
Unitarian elite.

He hated Calvinism with a passion and fought Calvinist
opposition with a ferocity that disturbed some, but delighted
most, of his Unitarian backers. But he succeeded mainly be-
cause he knew how to divide the opposition. By the mid-1830s,
even some Trinitarian Protestants were being swayed by Ger-
man religious liberalism. Also, Protestant leaders like Calvin
Stowe and Lyman Beecher, who were based in Ohio, saw in
the Prussian educational system a model they could use in
their own efforts to maintain the Protestant character of
American culture in the face of massive Catholic immigra-
tion.

In any case, the backbone of the opposition to educational
statism was made up primarily of orthodox Calvinists who
feared the long-range antireligious effects of secular public
education and favored the decentralized common-school sys-
tem as it existed before the Board of Education came into
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being. One of them summed it up in these words in the Chris-
tian Witness in 1844:

We do not need this central, all-absorbing power; it is anti-
republicanin all its bearings, well-adapted perhaps, to Prussia, and
other European despotisms, but not wanted here.®

Despite considerable and continued opposition, all
attempts to stop the growth of educational statism failed.
Thus, from its very inception educational statism was the
prime promoter of statism itself in America. To Mann, the
symbol of the triumph of statism was in the creation of the
first State normal school. The normal school was the state-
financed and -controlled teachers’ college. No sooner had
Mann been appointed Secretary of the Board of Education by
Gov. Edward Everett than he got to work setting up the first
normal school in Lexington. It was done through the financial
help of a prominent Unitarian industrialist, whose funds were
matched by the state legislature. It was established in 1838 as
an experiment. Opposition to the idea of state-controlled
teacher training remained strong, until 1845 when the opposi-
tion was finally overcome.

In March 1845, the Massachusetts Legislature voted to
appropriate $5,000 in matching funds to the $5,000 raised by
Mann’s Harvard-Unitarian friends to build two additional
normal schools. In describing the dedication ceremony at one
of the schools, Mann wrote this in the Common School Journal
(October 1, 1846):

What constituted the crowning circumstance of the whole was,
that the Legislature, in making the grant, changed the title or desig-
nation of the schools. In all previous reports, laws, and resolves, they
had been called “Normal Schools.” But by the resolves for the erection
of the new houses, it was provided that these schools should thereafter
be known and designated as State Normal Schools,—the State thus
giving to them a paternal name, as the sign of adoption, and the
pledge of its affection.

To Mann, who believed the normal school to be “a new
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instrumentality in the advancement of the race,” the linking
of state power to teacher education was indeed a crowning
circumstance, creating what James G. Carter had described in
1825 as a powerful “engine to sway the public sentiment, the
public morals, and the public religion, more powerful than
any other in the possession of government.” Carter was per-
fectly right, for once a nation’s teachers’ colleges become the
main vehicle through which the philosophy of statism is ad-
vanced, that philosophy will very soon infect every other
aspect of society.

The simple truth that experience has taught us is that the
most potent and significant expression of statism is a State
educational system. Without it, statism is impossible. With it,
the State can, and has, become everything.



2. In the Beginning

The NEA was founded in 1857 at a meeting in Philadelphia
called by the presidents of ten state teachers associations. One
of the organizers, Thomas W. Valentine, president of the New
York Teachers Association, told the gathering:

Twelve years ago, in the Empire State, the first state association
of teachers in this country was formed. . . . Previous to this organiza-
tion teachers everywhere were almost entirely unacquainted with
each other. But what a mighty change a few years have wrought!
Besides many minor organizations, there are now not less than twen-
ty-three state teachers associations, each doing good work in its own
sphere of labor, and today I trust we shall proceed to raise the cap-
stone which shall bind all together in one solid, substantial structure.

What we want is an association that shall embrace all the
teachers of our whole country, which shall hold its meeting at such
central points as shall accommodate all sections and combine all
interests. And we need this not merely to promote the interests of our
own profession, but to gather up and arrange the educational statis-
tics of our country, so that the people may know what is really being
done for public education, and what yet remains to be done. I trust the
time will come when our government will have its educational de-
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